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What GEOEC Does
The Global, Environmental & Outdoor Education Council (GEOEC) is an interdisciplinary specialist 
council of the Alberta Teachers’ Association. Our mission is to provide resources and venues for dialogue 
and networking, as well as to promote quality professional development for Alberta teachers in the area of 
global, environmental and outdoor education. Members receive current news items, teaching ideas, 
information about our workshop series and food for thought through our quarterly journal Connections. 
We are also active on Facebook (www.facebook.com/geoecalberta) and Twitter (@GEOEC) with up-to-date 
information on PD opportunities and initiatives in Alberta.
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Message from the President
Hi, folks. It’s been a busy first few months of the year for the GEOEC executive. I 

hope all is well in your part of Alberta. 
September came and went quickly. Our Beginning Teachers’ Conference team of 

Natasha Sarkar, Suzanna Wong and I presented the GEOEC staple, Five-Minute Field 
Trips, at the Edmonton and Calgary events. The executive is planning to rewrite this 
versatile piece, which allows teachers to take kids outdoors literally anywhere to provide 
meaningful learning opportunities. Go to www.geoec.org for more information.

We held our annual fall planning retreat at the Shunda Creek Hostel, in Nordegg, 
from October 24 to 26 and thoroughly enjoyed a productive weekend of event 
planning for members. One highlight was a hike up Coliseum Mountain to continue the 

conversation outdoors and check out sites for members.
The conference committee has been finalizing plans for the 2015 annual conference, “Back on the Trails.” This 

event will be held at the Palisades Stewardship Educational Centre, in Jasper, May 1–3. We had the good fortune 
of lining up Kevin Van Tighem and Lynette Shultz as keynote speakers, and many interesting and informative field 
trips, workshops and sessions are ready to go! Check out our website for registration details.

We have also been working closely with ACEE (Alberta Council for Environmental Education), EECOM 
(Canadian Network for Environmental Education and Communication) and several other partners to plan a 
national 2015 Earth Matters Conference, in Canmore, during October 2015. We’ll be sure to provide additional 
information as it becomes available, or you can check out the ACEE website for updates at www.abcee.org.

In closing I would like to introduce several new members to our executive: Bill Bagshaw, outdoor education 
specialist, from Sherwood Park; Tyler Dixon and Jeff Siddle, outdoor education specialists, from the Calgary area; 
and Trudy Harrold, a global and environmental specialist, from Lamont. We’re truly fortunate to have a gifted 
team of educators who are dedicated to bringing meaningful professional development opportunities to members. 

If you’re interested in joining our executive, please check out the position descriptions on the GEOEC website 
or e-mail me for further information at president@geoec.org.

On behalf of the GEOEC executive, have a safe and productive end to 2014 and a prosperous and exciting 
beginning to the many events planned for 2015!

Don McLaughlin

(L to R) Mike Kischuk, 
Jeff Siddle, 
Don McLaughlin, 
Kathy Worobec, 
Bill Bagshaw, 
Breanne Oakie, 
Jessica Prodor, 
Natasha Sarkar and 
Suzanna Wong.
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Message from the Editor

This issue of Connections has several interesting articles; some simply offer food for 
thought, and others offer practical insights for teachers of global, environmental and 
outdoor education. In “An Intuitive Return: A Pedagogical Journey,” Mandy Krahn 
writes of a “moment” experienced along the Camino, “The Way.” Hundreds of people 
walk this path as a pilgrimage each year. Tyler Dixon, board member and teacher, shares 
the philosophy of a residential treatment facility in his article “Base Camp.” The 
location of this centre takes advantage of the healing aspects of the natural world and 
the results are extraordinary. Dustin Bajer is a young man with endless ideas and 
boundless energy. His latest project is a food forest in the Edmonton river valley. Ron 
Wigglesworth takes us on a journey as he makes a totem pole with his students. Who 

would think that “learning to see through the hand” would be so empowering? Bill Bagshaw shares some 
Indigenous teachings that can be easily included in an environmental outdoor education program, and how doing 
so can encourage students to develop a stronger connection to the natural world. In “The Journey Back,” Tara 
Jansen discovers that moving back to the Bragg Creek area where she grew up can bring some interesting 
challenges, both physically and philosophically. Finally, David Smith provides some intriguing thoughts on cherry 
blossoms, plastic flowers and death as rebirth. 

Two important conferences take place in the new year. Make sure to put them on your calendar as they 
promise to be engaging and enlightening. For other professional development opportunities, please check out our 
website at www.geoec.org and sign up for our e-newsletter.  

Enjoy! 
Antonella Bell
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A man sits at the side of the 
road, his presence soft and inviting. 
He is wearing flashy black sunglasses 
and a khaki-coloured sun hat that 
has a single eagle feather perched in 
it. As I silently turn my head to take 
him in, I notice the display of rocks, 
crystals, books and cards next to 
him. In the heat of the midday 
Spanish sun, this is not yet enough 
to get me to stop walking. I trek on 
past along the hard black asphalt, 
eager to walk into the small town 
ahead for a sip of cold water and a 
bit of shade to rest in. Yet 
something within me nags at my 
physical body: “You must go back 
to sit with this man.” His calm 
energy and quiet fortitude was 
beckoning me. Backtracking is not 
something I find easy—not in life, 
and definitely not while hiking the 
800-kilometre Camino de Santiago 
through northern Spain in the heat 
of summer. But return I did, 
allowing each step to lead me back 
to the impromptu roadside shrine 
where this man was patiently waiting 
for me. You see, on days of his 

Articles

choosing, he patiently awaits any 
pilgrim willing to stop and be with 
him for a while. 

He pulled out a small wooden 
stool for me to sit on as I shrugged 
my backpack off my shoulders. 
Introducing himself only as 
Jeronimo, he shared stories of his 
people. I sat and listened as he 
spoke in Spanish, taking off his hat 
to give me a good look at the 
pristine eagle feather nestled along 
the side. Simply by allowing my 
usual rush of thoughts, feelings and 
plans to pause, I could hear the 
wisdom in his voice, see it in his 
demeanour and sense it in his pace 
of movement. Although at first I 
tried asking him about where and 
how he lived, in the end our verbal 
language barrier added to the 
communicative experience taking 
place between us intuitively. Even 
with my intermediate understanding 
of Spanish, it was evident that this 
man had something worth sharing 
with people from all walks of life.

Along the Camino—“The 
Way”—pilgrims are encouraged to 

get stamps (sellos) imprinted onto 
their pilgrim’s passport at each 
significant stop en route. As 
Jeronimo stamped my passport with 
his unique sello, he talked about 
alchemy and its power. The indigo-
hued stamp borne onto my passport 
highlights a two-headed man looking 
both forward and backward resting 
on top of a dragon that is perched 
on a winged globe. Jeronimo regaled 
me with tales that guide his life: the 
dragon represents all of the living 
beings of the world, and the wings 
on the globe symbolize the guiding 
angels that see us through the 
journey of life. The four corners of 
the square housed within the globe 
represent the four elements: water, 
earth, fire and air. He explained how 
there is a deep interconnectedness 
between all aspects of the world and 
talked about the futility of 
dichotomous thinking that tends to 
categorize between living and 
nonliving. All are related. 

Under that vast expanse of clear 
blue sky, I was especially drawn by 
the triangle within the globe: the 

An Intuitive Return: 
A Pedagogical Journey
Mandy Krahn
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three angles highlight the interplay 
between espiritu (spirit), tierre 
(earth), and humanidad (humanity). 
Jeronimo shared the importance of 
balancing one’s inner life and 
happenings so that the outer world 
might experience renewal and 
harmony. Healing externally only has 
a chance if one begins by healing 
within. This sort of “reflection,” as 
outlined by Aoki (2005, 106), 
“leads to an understanding of what 
is beyond; it is oriented towards 
making the unconscious conscious.” 
In his own subtle way, Jeronimo 
shared this exact message by 
encouraging me—and many other 
pilgrims along the way—to attune 
to our own inner workings. To stop. 
To turn back when necessary. To 
listen in order to feel. This journey 
that may be arduous on many 
levels—physically, emotionally and 
spiritually—just might 
simultaneously be one of healing.

This understanding can be taken 
up at once personally and 
professionally. There is not a 
particular map or set of guidelines 
that we can draw on for how to live 
and interact with those who cross 
our paths. As the first line of the 
Tao reiterates, “The way that can 
be described is not the way.” There 
are many bends in the road that we 
cannot prepare for ahead of time, 
and many unexpected bumps and 
potholes that cannot be fully 
avoided. In life, whether it is at 
work or at play, with colleagues and 
students or with family and friends, 
routine or unexpected, we may 
experience a more tangible 
expression of living if we are able to 
handle change and transition. As 
Keleman (1979, 61) puts it, “Life 

is a series of transitions through 
which a person has the opportunity 
to reshape himself [or herself], to 
reorganize his [or her] life. . . . 
These turning points require the 
learning of new living skills and the 
building of entire new body 
habits.” What might be rethought 
in schools in order to teach and 
learn these new skills in more 
encompassing ways? Mipham 
(2013, 21) offers one idea: “We 

must be brave enough to find our 
wisdom and let it shine.” Educators 
and students alike would do well to 
find—and share—their own inner 
wisdom.

Before I gathered my belongings 
to walk the remaining kilometres of 
my day on the dusty trail, Jeronimo 
invited me to arbitrarily pick a 
passage out of his miniature book 
of blessings. I read it aloud in the 
best Spanish I could muster—as an 
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offering to the universe, as a thank 
you to him, as a message to my true 
self. The words spoke of honouring 
our innate imagination—of 
recognizing that we hold within the 
answers that guide our way in life. 
To allow this creativity inside us is 
to be a valued way of knowing— 
and being—in the world. To realize 
the power in being attuned to 
intuition and to listen to what the 
belly has to say.

As I humbly turned to go, my 
load much lighter than when I first 

came, Jeronimo encouraged me to 
make my journey a “Camino de 
Luz.” A Way of Light: to those 
around me, to all beings that cross 
my path and as a way to illuminate 
each step ahead.

References
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In the fall of 1976 the first group 
of Enviros employees, along with a 
number of youth and several 
volunteers, ventured into the 
foothills of the Rocky Mountains. 
This outing was not just about 
recreation; it was an exercise in 
self-discipline and personal growth 
that lasted eight months. The group 
succeeded in building the first 
Enviros wilderness facility while 
living in tents and attending school 
on-site, which has come to be 
known as Base Camp. It has 

Base Camp
Tyler Dixon

undergone numerous changes over 
the years, but helping young people 
is still the foundation of this 
program.

Nestled in the foothills 
overlooking a picturesque lake, Base 
Camp has the perfect location for a 
wilderness-based treatment facility. 
In its current incarnation, Base 
Camp is the home of a residential 
program that serves youth and their 
families from across Alberta. The 
three-month program helps students 
heal from the negative effects of 

addiction and establish a clear path 
back to health and wellness with 
their families. Students are exposed 
to outdoor experiential education 
through wilderness-based activities 
with a foundation built on holistic 
treatment for each person. 

Base Camp is a three-way 
partnership between Enviros 
(camp’s operator), Alberta Health 
Services (the funding body) and the 
Calgary Board of Education 
(provide the teaching staff). Ten 
beds are available for males and 

. . . Articles . . .
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females, and we operate on a 
continual intake basis that is 
dependent on the number of 
available beds at any given time. The 
program is open to 13- to 18-year-
old Alberta residents. Alberta 
Health Services handles the intake 
process, and prospective students 
are screened to ensure that they are 
able to meet the physical and mental 
demands of camp.

Getting out to Base Camp is an 
adventure on its own. Camp is 
located northwest of Calgary in the 

Ghost Public Land Use Zone. Staff 
members park their personal 
vehicles at the Bar-C Ranch before 
proceeding on a camp 4x4 up an 
unmaintained corduroy road. The 
drive is only 16 kilometres in length 
and can take upward of 45 minutes 
to complete, but it’s worth all the 
bumps once you’ve arrived.

An average weekday will see 
students split their time between 
school, recreation and treatment 
groups. They’re also responsible for 
helping with chores, keeping cabins 

stocked with firewood and 
maintaining the general upkeep of 
camp. The weekend schedule is 
often more relaxed, but it’s also 
when the majority of the wilderness 
trips take place. Depending on the 
season, students could experience 
camping, hiking, backpacking, 
mountain biking, rock climbing, 
canoeing, cross-country skiing or 
snowshoeing during their stay. We 
are also fortunate to have numerous 
recreational opportunities mere 
steps from the main lodge. We 
paddle and swim in the lake during 
the summer and skate on its frozen 
surface in the winter. The high ropes 
course we have on-site is an instant 
favourite among many students, and 
countless trails twist through the 
surrounding forest beckoning to be 
explored by foot, ski or bicycle. 

On average students are 70 per 
cent male and 30 per cent female. 
We receive about 44 students per 
year at the median age of 16. 
Although our program is based on a 
90-day treatment schedule, the 
average length of stay is 60 days. 
About two-thirds of our population 
are from the Calgary and Edmonton 
areas, while the remaining one-third 
hails from the rest of the province, 
mainly central and northern Alberta. 

The academic program is quite 
different from that of a traditional 
school. Our system is based on a 
self-directed learning approach: 
students are enrolled in different 
subject areas in different grades and 
work at their own ability level. The 
Alberta Distance Learning Centre 
provides the majority of the course 
material. We offer the four core 
subject areas (math, science, social 
studies and language arts) as well as 

. . . Articles . . .
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physical education, outdoor 
education and several one-credit 
optional courses. Our goal is to get 
students back on track academically 
and ultimately ensure that they see 
some success in the classroom. 

Because of the remote location, 
there is a lot of wildlife around the 
camp. Wild animals are a constant 
source of curiosity, wonder and 
sometimes even fear for students. 
We want to show them what shares 
the landscape with us, while keeping 
both people and animals safe. With 
some funding from our parent 
school, my coteacher and I set up a 
trail camera program that we’ve 
been running for just over two 
years. The program has been a huge 
success so far, and we’ve captured 
some truly spectacular images. We 
even succeeded in developing a 
one-credit course that entirely 
focuses on the remote cameras.  

Outside of the camera program, 
other projects we’ve recently 
undertaken include building and 
installing bat houses, constructing a 
36-hole disc golf course and 
hosting the inaugural Base Camp 
Open, and holding the first-ever 
Base Camp Olympics. We are always 
looking for different ways to keep 
students motivated, engaged and 
learning outside of regular 
schoolwork. 

If you’d like to stay up to date 
with what we are doing in the 
school, visit our blog (http://
envirosschool.blogspot.ca/). We 
update it regularly with new footage 
from the cameras, projects we’ve 
been working on or wilderness trips 
we’ve experienced. We also have a 
Facebook page (www.facebook.com/
wildaboutbasecamp) that features a 
great collection of photos from the 
Base Camp area. Feel free to stop by 

either site and if you like what you 
see, like us on Facebook and share 
the links among your own social 
networks. 

Tyler Dixon is from Saskatchewan but 
moved to Alberta to start his teaching 
career. He has been teaching with the 
Calgary Board of Education for the past 
eight years, all of which have been at 
Enviros Wilderness School. Dixon does 
some volunteer work with GOT Parks 
and Calgary Is Awesome. GOT Parks is 
an initiative aimed at reconnecting 
Canada’s youth with our national, 
provincial and territorial parks. As the 
outdoor editor for Calgary Is Awesome, 
Dixon is tasked with sharing outdoor-
related stories from Calgary’s big 
backyard and beyond. During his time 
away from work, Dixon enjoys a variety 
of outdoor activities, team sports, 
travelling, photography, spending time 
with good friends and being at home 
with his wife, Christine, and German 
Shepherd, Rome.

. . . Articles . . .



10 Connections, Vol 34, No 2, Fall 2014

Food Forest: An Edible Ecosystem 
in Edmonton’s River Valley
Dustin Bajer

On a south-facing slope at the mouth of MacKinnon ravine in Edmonton’s river valley lies the city’s first 
publicly planted food forest: a self-sufficient edible ecosystem that captures water, increases biodiversity, reduces 
city maintenance costs, cleans the air, sequesters carbon, builds community and grows food. 

The Edmonton food forest contains thousands of edible, native trees and shrubs: saskatoons, high bush cranberries, 
low bush cranberries, currents, elderberries, pin cherries, chokecherries, beaked hazelnuts and raspberries. 

. . . Articles . . .
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Planning the Food 
Forest

The city of Edmonton has an ambitious 
goal of doubling its urban forest. It’s also 
serious about naturalization (see http://
tinyurl.com/nyv5rgj). In 2012, the city 
established Root for Trees, which is a 
planting initiative that intends to plant an 
additional 16,000 trees annually on public 
and private land. Meanwhile, public 
support for increasing food security and 
urban agriculture continues to grow. The 
idea behind and motivation for Edmonton’s 
first public food forest was to combine all 
of these initiatives into one project. 

Installing the Food 
Forest

The idea behind the food forest was to 
create something self-sufficient and self-
maintaining. The city is concerned with 
two things: (1) that plants are native, and 
(2) that the food forest won’t require 
future maintenance. In addition, the design 
must be simple and reproducible yet take 
into account the specifics of the site. 

 Step 1: Teams of volunteers will use a 
simple instrument called an A-frame 
level to map the contour lines of the 
site. 

 Step 2: The team will dig a small trench 
along the contour line to make a swale. 
A swale is a simple trench that passively 
harvests water at the site and encourages 
it to soak into the soil where it can then 
be accessed by the plants.

 Step 3: The team will plant edibles 
along the lower lip of the swale, taller 
trees and shrubs near the centre of the 
design and shorter shrubs near the 
outside (mimicking a forest’s edge).

For more information, go to www 
.dustinbajer.com.

Dustin Bajer is a teacher, permaculturalist, master gardener and self-
described network nerd living in Edmonton. Raised in the country but 
living in the city, Bajer is passionate about design that combines natural 
and built elements. With a background in physics and mathematics, Bajer 
graduated from the University of Alberta with a bachelor of education. 
After teaching in Edmonton and Mexico, Bajer enrolled in a permaculture 
design certificate (Pacific Permaculture) in 2009. In 2010, Bajer pitched 
the idea of creating a cross-curricular school garden to the principal of 
Jasper Place High School. Since then, Bajer and his students have designed 
two school food forests and have built Canada’s first high school 
aquaponics system. In 2013, Bajer became a member of the Edmonton 
Food Policy Council. At present, Bajer coordinates the Urban Ag High 
program for Sustainable Food Edmonton and is working with Northlands 
to create an agriculture education strategy.

. . . Articles . . .

Edmonton River Valley Food Forest Concept 

Profile of Edmonton River Valley Food Forest 
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The Making of a Totem Pole: 
Learning to See Through the Hand
Ron Wigglesworth

During a school trip to 
Vancouver Expo 86, one of my 
Grade 7 art students watched 
Aboriginal artists from Alert Bay 
carve a totem pole. Cristin turned 
to me and asked, “Why can’t we do 
that?” I could not think of a reason 
and replied, “Why not?” By the end 
of the next school year, a 6.5-metre 
Celebration Totem Pole stood in 
front of Edmonton’s Edith Rogers 
Junior High School. In carving and 
erecting the pole, 14-year-old 
Cristin learned that anything is 
possible. The project propelled her 
into a teaching career and in the 
27 years since, Cristin earned a 
MEd and has put that “why not?” 
attitude to work with her own art 
students.

The totem pole stands as a 
testament to innovation, 
perseverance, risk taking and 
openness. Even before the red 
cedar log arrived from Sicamous, 
BC, 200 art students studied Native 
culture. One hundred students who 
proved they could carve small 
wooden statues became the core 
group and designed the figures. 
Then the carving started. For 14 
days, long into the evenings and on 
weekends, the students worked in 
shifts of six carvers. On a sunny day 
in June, the whole school of 700 
participated in the three-hour 

process of raising the pole by hand 
in the traditional manner.

The totem pole began its life as a 
simple hand drawing. Historically, 
drawing by hand was a basic 
educational tool. During the 
Renaissance, drawing was central to 
scientific learning and the pursuit of 
knowledge. It maintained its place as 
an essential tool until recently when 
it was overtaken by digital technology.

Today’s students have grown up 
in a digital world. They have spent 
their entire lives steeped in 
technology that did not exist a 
generation ago. Students whose 
fingers fly over the keyboard 
operate at twitch speed and have 
little patience for old-fashioned 
ways of doing things. Faced with a 
dissected rat in a biology lab, 
students no longer reach for a 
pencil. They quickly pull out their 
iPhones and snap a digital picture of 
what is in front of them. But what 
are they really learning? A 
photograph can give you a basic 
checklist, but when you draw an 
object you spend time learning its 
secrets and you can probe areas 
hidden from the camera’s view.

Many things happen to us when 
we draw. The act of drawing by hand 
slows us down. Drawing requires 
discipline, observation and 
practice—essential skills in ensuring 

learning success. French theorist 
Paul Virilio said that the relentless 
compression of time has to have an 
effect on us. It reduces our creative 
thinking time and consequently 
compromises our ability to go 
beyond the mere perception of 
something. It curtails our capacity 
to make detailed judgments about 
quality and value. We lose the 
opportunity to reflect on and 
process new information.

Even the simple act of picking up 
a pencil with the intention of 
drawing an object can sharpen a 
person’s focus. To accurately 
portray that dissected rat, one must 
first closely observe it. To create a 
drawing of an intestine that is not 
just a random squiggle, you need to 
look at it thoughtfully. How is it 
shaped? Where is it in relation to 
other structures? Do you need to 
reposition the rat so that you can 
better see it? I will call this slow 
looking as contrasted with quick 
looking inherent in taking a digital 
picture. Once you have taken that 
snapshot, it’s easy to stop looking 
at the object and look at just the 
screen. How often have we seen (or 
been) the tourist who clicks a 
picture of the stunning landscape, 
then just turns away?

Digital technology—looking at 
just a screen—deprives us of our 
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ability to engage our other senses. 
Nowhere was this more powerfully 
evident than in the school portable 
where we carved the totem pole, 
a unique work of art that the 
students designed. Even before 
putting pencil to paper, they had 
to learn First Nations traditions. 
They selected and drew figures that 
meant something to them. The 
students voted on the drawings, 
and then carved the successful 
designs onto the celebration pole. 
The animal figures represent 
human qualities: the wisdom, 
insight and messenger qualities of 
an owl (an uncommon totem pole 
figure that generally appears on 
funerary poles); the tenacity and 
power of the bear; and the strong 
will and hard work ethic of the 
beaver, a protector of the family. 
The three Watchers positioned at 
the top protect the pole and its 
carvers. Although modelled on 
the Watcher figures of the Haida 
Gwaii Ninstints, the students 
added their own symbol for 
peace—people of different cultures 
holding hands.

When the pole was moved into 
the school portable, it stretched 
nearly across the classroom’s 
entire length. The drawings were 
transferred onto the peeled cedar 
using charcoal, the traditional 
material. As each layer of wood 
was chiselled away, the students 
redrew the images to guide them 
for the next layer of carving. 
Temperatures were kept low, and at 
the end of each day the students 
wrapped the pole in plastic to slow 
the drying.

The beat of a mallet on a chisel is 
like a heartbeat. You feel the 
reverberation in your hands, up 
your arms and through your whole 
body. If the cut is right, then it feels 
smooth and easy. If 
wrong, the wood 
splinters roughly and 
needs correction. It is 
almost as if the pole 
guides the carvers’ 
hands. There were 
errors and, yes, some 
bloodshed. The 
students learned to 
focus on their sharp 

chisels and approach carving with 
the necessary thoughtfulness that 
kept their fingers safe from harm. 
As the cedar chips flew from the wet 
log, the room filled with an aroma 
that brought the forest into the 
classroom. Shavings accumulated 
around the students’ feet, and the 
building lost its cold, sterile feel. It 
transformed into a creative 
workshop with a buzz in the air. 
Teachers, students and parents who 
trudged in from the January winter 
were reluctant to leave after being 
embraced by the fragrance, the 
moisture and the gentle rhythmical 
pulse from carvers bent around the 
pole. Visitors trailed their fingers 
along the pole as they inspected the 
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progress. By the end of the project 
the carvers could smell the cedar on 
their skin and taste it in the air.

Raising the 1,000-kilogram pole 
engaged a whole new level of 
teamwork. A welded metal sleeve 
and 4-metre pipe were attached to 
its end, extending it to go into the 
ground. Using a system of ropes 
and braces, 150 students carried 
the now 10.5-metre pole from the 
portable around to the front of the 
school. “It was like being part of a 
giant centipede with everyone 
shuffling along,” one student said. 
They manoeuvred it into a 2-metre 
trench cut from ground level up to 
the 4-metre hole the power 
company had bored into the 
ground. The fire department 
provided four large ropes to attach 
to the top of the pole. Two were for 
raising it and two were for 
restraining it. A bracing system of 
lifting poles, manned by the 
strongest students, was used to lift 
the pole to 50-degree angle. The 
weight was gradually transferred 
into the hands of the students and 
teachers pulling on each rope. The 
pole continued its ascent until it slid 
into place. Once erected, the four 
ropes were anchored to metal spikes 
until the pole could be anchored 
into place with concrete.

In June 1987 Alberta’s former 
lieutenant-governor Helen Hunley 
formally unveiled the Celebration 
Totem Pole. The site was blessed by 
the White Braid Society, and Francis 
Eddy Bad Eagle, a Piegan elder and 
shaman, performed a medicine 
ritual. The greater community 
embraced the project and its legacy. 
Edith Rogers School culture was 
never quite the same.

What It Inspired 
the Students to Do

Carving the pole did much more 
than enable the students to 
experience First Nations culture 
from the inside out. They learned 
that 12–16-year-old junior high 
students could transform a 
1,500-kilogram tree into a major 
work of art with a potential lifespan 
of 300 years. The project’s 
overarching goal was the 
empowerment of children. These 
students are now in their early 40s 
with children of their own. Over the 
years, I have met with a number of 
them. Some have sought me out. 
They told me how important 
carving the pole had been in their 
lives and how it had changed their 
world view. They had proved to 
themselves that they could 
accomplish something of great 
magnitude, and the ripple effect of 
gaining self-confidence encouraged 
them to believe in themselves and 
consider any dream. The project 
cemented lifelong friendships. A 
surprising number became teachers, 
art teachers, photographers and 
model makers. Some became 
professional artists and are names 
in the art field today.

As I listen to their stories I see 
that the project indeed achieved the 
goal of empowerment. After 27 
years there is no significant 
vandalism. It is protected by the 
Watchers, the students’ pride in 
their achievement and the students 
after them. It is a persuasive 
example of the power of tactile 
learning through physical activity. It 
began with the tangibility of putting 
hand to paper and progressed into 

a project that engaged every human 
sense. Today, many students and 
teachers rely heavily on digital 
technology. Pixels on a screen can 
show us things that were impossible 
or even unimaginable a decade ago, 
and digital technology is undeniably 
a valuable educational tool. 
However, a screen engages our 
vision but excludes our other four 
senses. Would a student remember 
27 years later the totem pole she 
designed using Photoshop?

See, touch, taste, smell, listen. 
Every sense influences how we 
perceive the world and how we 
remember experiences. When we 
use all five senses at once, we are 
able to be fully human and fully 
alive. Is it any surprise that we learn 
to see through our hands?

This experience also inspired me to 
carve my own pole along Kootenay 
Lake, BC. Several years later, my father-
in-law and I worked outside under a tarp 
in snow, rain and sun. The sound of the 
wind in the trees blended with the waves 
cresting on the shore, and with the 
heartbeat rhythm of mallet on chisel it 
was like listening to the earth’s natural 
orchestra. Carving and raising that 
10-metre, 1,000-kilogram pole was 
transformative for my partner and me. 
We both try to live by the spirit and 
intention embodied in the figures we 
chose for the pole.

Ron Wigglesworth has taught art for 
over 30 years at junior and senior high 
schools, the University of Alberta’s 
Faculty of Extension and in a private 
international boarding school. At 
present, he is a doctoral student in 
secondary education at the U of A. He 
is researching how kinesthetic drawing 
and art might be reincorporated as an 
educational tool in our increasingly 
digital and virtual world.
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Using Indigenous Teachings in 
Environmental Outdoor Education
Bill Bagshaw

The main focus for my 
environmental outdoor education 
(EOE) program is to have students 
develop a love of the outdoors 
through various outdoor experiences. 
By exposing students to the outdoors 
in various pursuits, it is my hope that 
one or more of the activities will 
resonate with the students to a point 
where they will continue to participate 
in the activities, develop a strong 
connection to nature and eventually 
do something to protect it. While 
taking my master’s degree, I learned 
about Indigenous perspectives in 
curriculum. I was exposed to three 
areas that will greatly enhance my 
EOE program, but, more important, 
increase my students’ connection 
with nature. The First Nations 
people’s connection to nature, use 
of place, place names and story all 
resonate with me. The following is 
an excerpt from a paper in which I 
explore using these teachings in my 
outdoor education program.

Using Indigenous 
Nature Connection, 
Place, Place Names 
and Story in EOE

Indigenous connection with 
nature, place, place names and 

story are all interconnected; you 
cannot have one without the other. 
With that in mind, I intend on using 
a combination of the three in an 
EOE program. It is my belief that if I 
succeed in building that connection, 
there is a greater chance that more 
students will take action to protect 
our earth and the special places 
around us. The methods I plan to 
use build on each other, starting 
with simple and easily accessible 
locations to remote and challenging. 
Each activity will lead into the next, 
and some will go on simultaneously 
throughout the year. I will outline 
the major activities I plan to do with 
my EOE students; however, I will 
not be restricted to do just these 
and may expand or alter these 
activities assuming I have permission 
from an elder of the area.

T-Time
To begin to develop a connection 

to nature, I plan on using an activity 
called t-time, which is short for tree 
time. It involves taking the students 
into the schoolyard to select a tree. 
This tree will become their tree, and 
they will be the only students in the 
class to use it. Once the students 
have chosen their tree, they will sit 
beneath it and study it. They will be 

told to pay close attention to its 
texture, smell, shape, surroundings 
and so on. For the rest of the year, 
I will take the class out for the first 
10 minutes of their last EOE class 
of the week. Each time I will ask 
them to focus on the natural aspects 
and to shut out man-made 
distractions like cars, buildings, 
unnatural noises and peers.

This activity will begin with a 
lecture on why we are doing it and a 
story of my own experiences. I 
could bring in a guest speaker to 
talk about how Indigenous people 
show respect for nature through 
offerings and how they build 
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spiritual connections, but because I 
teach in a public school I must be 
vigilant about discussing prayer, 
God or the Creator. I will explain to 
students that Indigenous people 
believe that we are all connected by 
a spirit or energy, and we can gain 
balance and energy from things in 
nature.

Students would search for their 
tree with an offering, perhaps a 
glass of water to pour on its roots 
(Bruchac and Caduto 1997). This 
offering will become a regular 
occurrence every time the students 
go to their tree. Perhaps in the 
winter they can pile snow at their 
tree’s base to add moisture when 
the melt comes. It has to be an 
honest offering; a candy bar would 
obviously be unacceptable.

Place Connection
After introducing the idea of 

connection with nature through 
t-time, I will expand the connection 
to a place using a method similar to 
Curthoys’s (2007) and Birrell’s 

(2001). I plan on taking each EOE 
class to a ravine to find a special 
place. They cannot share an area, 
and they must be at least 10 steps 
from the next person. Their area will 
have a circumference of 20 steps. 
They will begin their visit with an 
offering, and then they will observe 
their area to get to know it. 
Students will be expected to walk 
around their area to discover what 
plants, geological features and 
animals are in it. They are also 
expected to look outside of their 
area to see what is around it; for 
example, birds, animals, geological 
features, sounds and so on 
excluding classmates. I will make it 
clear that they must be silent and 
must become part of their place like 
a bird or squirrel. During the visits I 
hope to have a simple guide book 
made that students can use to 
identify the flora and fauna of their 
place. It is my plan to have them 
visit their place every two months 
depending on weather and time. 

After the third visit, students will 
name their place and incorporate the 

process the Western Apache use as 
described by Basso (1998); for 
example, place names must be short, 
expressive and address specific 
physical features. Students must 
come up with a name that describes 
their area so that others will be able 
to find it based on their description. 
They will also have to map out the 
area, taking note of their classmates’ 
location, the geological features and 
the location of their pathways. 
These will then be shared with their 
classmates who will give feedback on 
the quality of the place name and 
map. If a name is not descriptive 
enough, their peers will provide 
feedback as to how to improve the 
name. After the final visit of the 
year, the students will comment on 
what they learned from their area.

Using Stories
Teaching with stories has 

advantages. When used to correct 
behaviour, students’ self-esteem is 
left intact, and when paired with 
place names, there is a constant 
reminder of the lesson which would 
evolve into a tradition. Stories often 
maintain the students’ attention 
better than lectures and thus have a 
better potential to incorporate the 
message into the students’ 
knowledge. I would like to share 
stories from not only my own 
experience but also from what I have 
learned from the area. I plan to use 
stories from my experiences like the 
Apache and combine them with a 
place name so students might be 
reminded of the meaning of my 
story. I hope to use places in the 
school and school grounds as place 
names to anchor a story. I would 
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also like to learn some Indigenous 
stories associated with some animals 
and plants I will be teaching about 
so students can connect with them 
better. By adding these legends to 
EOE, students will feel more 
connected to the earth and gain a 
greater appreciation for Indigenous 
culture. If I am able to connect a 
story with a plant or animal, the 
students will remember the 
information more and therefore be 
able to pass on the information to 
their friends or family which will, 
hopefully, strengthen their 
connection to nature.

During my research for this 
paper, a few articles spoke of the 
need to seek permission to use 
stories or traditions if one is not of 
First Nations descent (Archibald 
2008). I also learned that it is 
important to follow protocol when 
dealing with Indigenous people. This 
is important to keep in mind when 
using Indigenous teachings as a 
non-Indigenous teacher. Most 
educational boards have access to 
an elder who can assist you in 
correct protocol if need be.

Conclusion
The Indigenous connection to 

nature is so strong that I hope it 
will inspire students to build their 
connections and in so doing 
encourage them to protect the land 
for their children. Activities that 
encourage students to explore, 
observe and respect natural 
settings build relationships to 
nature similar to that of the 
Indigenous people. Combining this 
connection to nature with a sense 
of place should also improve this 

connection, just as students are 
connected to their home because 
they know it so well. Being in 
nature and attempting to become 
part of a place will make the 
outdoors feel like a second home 
to students. The addition of using 
descriptive place names that can be 
associated with story just as the 
Apache do as described by Basso 
(1988) will add another layer of 
emotion between students and the 
natural world.
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As a young person I knew space, 
quiet and how to listen to the wind. 
My day at school was never 
complete until I could process the 
impressions and have “time to 
think” in the 20 acres of pristine 
nature that surrounded our home in 
Priddis, Alberta. I loved to be alone 
in the woods with just my two dogs 
and my imagination. Later, my 
parents and I moved to Bragg 
Creek. There, I rambled through the 
foothills and followed the 
meandering rivers and streams. I 
breathed in my surroundings, as 
young people do. It was freedom. 

In my young 20s I moved to 
Canmore on my own. My rusted 
car, with the bumper sticker “I Love 
Alberta Bear,” would usually be 
hauling a mountain bike or two, 

The Journey Back
Tara Jansen

climbing gear and or skis (given the 
season). I was always heading out 
for an adventure in the nature that 
nourished my soul. I became 
determined to protect the spaces 
that were so important to me. I 
wanted to be a voice for the 
majestic animals that roamed the 
mountains and were under threat of 
losing the habitat that was so 
rightfully theirs, as golf courses and 
resorts always seemed to take 
priority. I soon found a calling to 
environmental education, left to 
attend university and ironically 
moved away from the mountains for 
a very long time. 

As life hummed along I had met 
my husband, moved with his job 
transfers, was blessed with beautiful 
children and had fantastic teaching 

opportunities in both Calgary, 
Edmonton and Ontario. Now with 
yet another job transfer for my 
husband to Calgary, I suggested 
buying a lovely house I saw online in 
Bragg Creek. Greg leapt at the 
chance to ride and ski in every free 
moment. So within a matter of 
weeks we had signed the papers and 
were going to try acreage living. No 
one questioned our move. It would 
be so ideal for our family! 

As we moved the boxes through 
the front door, our new neighbour 
from behind our house had hiked 
along a short trail from her house 
to ours to welcome us with baked 
goods! Wow! How great was that? I 
couldn’t help but notice what she 
was wearing though. She was 
adorned with a whistle around her 
neck, a ski pole, several bells and 
bear spray around her hip with one 
of the largest dogs I think I have 
ever seen. I cautiously inquired 
about the items she was carrying. 
She announced in quite a matter of 
fact way, “Oh yah well, just so you 
know, a grizzly, I guess about a week 
ago now, took down two deer 
between our house and yours. She 
is still hanging around, and God 
knows what else, since the Fish and 
Wildlife guys didn’t take away the 
carcasses.” I felt time had just 
stopped as I was trying to fully 
rewind her words in my mind to 
make sure I was understanding 
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correctly. As I tuned into the 
conversation again, it had drifted to 
other things as kids and dogs 
interrupted. Then, with a wave of 
her hand she suggested walking our 
dogs together sometime and she 
was gone. A GRIZZLY! I can see her 
house through the trees! That’s 
really close! There weren’t grizzlies 
when I lived here! Were there? 

After the weekend of celebrating 
our new house, Greg left to finish 
his last week of work in Edmonton, 
along with his parents who had 
come up to help us move. It was 
just me and my two little kids and a 
dog who doesn’t come back when 
he is called. Alone. The children had 
two more weeks left of summer 
vacation and were so excited for me 
to take them walking on the paths, 
tubing down the river and mountain 
biking down the trails that I had 
described doing when I was their 
age. They were excited to explore 
the nature that abundantly 
surrounded them. 

As the week went on, there were 
stories of a bear on our deck earlier 
that spring, cougars that roam the 
area and more sightings of the 
grizzly behind our house. The kind 
man at the hardware store where I 
bought my bear spray said “Oh 
don’t worry about the bears so 
much, it is the cougars you have to 
worry about. They watch you. They 
are sneaky. Be especially careful of 
the kids and dog outside with the 
cougars.” Neighbour after 
neighbour had stories: a cougar 
attacking a dog, a bear in a kitchen 
and coyotes the size of wolves. 

Within two weeks I had the 
cougar-proof dog cage, all bird 
feeders were down and I walked the 

dog in the same outfit as my 
neighbour from behind my house. 
In fact, every time the kids and I set 
foot outside I was armed. I was at 
war with the wilderness to protect 
my family and my space. I was 
exhausted. How could I ever give my 
kids the freedom I had enjoyed as a 
child? Why was it so different? Had 
Bragg Creek changed or had I?

The children started as “new 
kids” at Banded Peak School. The 
teachers, administration and families 
were so fantastic and welcoming. 
There was a welcoming breakfast, 
team-building days, projects in the 
works and class hikes. I started 
volunteering right away and meeting 
parents. There were phone calls for 
play dates at the bike park, hikes 
and bike rides, and offers for coffee 
in the morning and yoga with 
various moms. I couldn’t believe we 
had so quickly become part of such 
a wonderful community. Despite my 
reservations about living back in 
Bragg Creek, I was resolved to make 

it work because of this wonderful 
school for my children. 

My sister Kerri and her husband 
Derek came from Vancouver Island 
to visit us and see our new paradise. 
I actually started to relax for the 
first time in three weeks with the 
laughter that was filling our new 
home. The conversation went late 
into the night as the snow (in 
September) started to fall outside. 
We had lit a fire in the wood 
fireplace and things couldn’t get 
much cozier. After everyone had 
gone to bed I checked on the 
children and made my way to bed. I 
noticed a moth flying near some 
lamps upstairs breaking up the light. 
“My, these moths are big out here,” 
I muttered to myself on the way to 
bed. That is not a moth! “Greg!” I 
called. There was a bat in the house! 
Greg didn’t seem bothered to even 
wake up, so I carefully closed all of 
the doors and went to bed myself. 
The next morning, the bat was 
considerately hanging from one of 



20 Connections, Vol 34, No 2, Fall 2014

the top rafters in our house. Derek 
came with me to take the kids to 
school and suggested that we look 
for tracks in the new fallen snow. 
Because the bat was clearly 
snoozing, I thought it might be 
interesting to see who walks around 
this place at night. This turned out 
to be immediately rewarding 
because we soon saw cougar tracks 
touring around where the kids and I 
were playing the day before, to our 
front door and then through my 
garden as it left into the woods. 
Derek looked at me and said, “If I 
were you, I’d get a gun.” I am still 
not sure, but I think he was joking. 
Tracking a cougar was followed by a 
successful and humorous removal of 
the bat. The four-day visit for them 
wrapped up with the grand finale! 
The light dusting of snow turned 
into a snow storm, and Derek and 

Kerri had to literally shovel their 
way through the snow to the 
airport. 

It has been two months now and 
Bragg Creek is becoming home 
again. I am sure the cougars are 
there, but they are keeping to 
themselves. The bear sightings have 
become expected, and I have to say 
a little exciting. The fear is 
transforming itself into awareness, 
wonder and awe. I have learned to 
work outside with deer five feet 
away from me and to appreciate 
their calm and unbelievable trust of 
me. This is an amazing gift that I 
cannot express in words. I listen for 
the warning birds, blue jays, whiskey 
jacks, crows and ravens as my eyes 
and ears when I am in the trees. We 
have been hiking and biking quite a 
bit as a family and I am aware of my 
surroundings. I am not saying that I 

am not nervous at times, but I 
cannot hold back the joy I feel when 
I see my kids feeling like this 
incredible beauty is a part of their 
being. I feel like a bear who has 
woken from a long slumber and is 
becoming aware of her surroundings 
again, hungry to explore and to 
come back to the land of the living. 
I feel gratitude. I am again truly 
feeling. Becoming connected.

Tara Jansen has been an educator for 20 
years in both private and public settings, 
and has taught in Alberta and Ontario. 
She has an early childhood education 
diploma from Mount Royal College, in 
Calgary, Alberta; a degree in elementary 
education from the University of 
Alberta and has recently taken her 
Waldorf Training from the Steiner 
Institute, in Toronto. Jansen now resides 
in Bragg Creek, Alberta, with her two 
children, husband and several small 
animals on a small acreage. 
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Not far from where I live, a 
restaurant recently changed hands, 
and the new owners planted some 
gorgeous Japanese cherry trees in 
front of the building. When I drove 
by earlier this spring, the beautiful 
radiant pink blossoms were 
absolutely stunning against the white 
backdrop of the restaurant. When I 
drove by a month later, the 
blossoms were still blooming or so I 
thought until suddenly I realized I’d 
been had. The blossoms are fake. 
Through the wizardry of modern 
chemistry, fake flowers look so real 
you’d swear they were. (A new 
secretary in a local office with the 
desire to impress as a new employee 
was found one day watering the fake 
office plants.)

Interestingly enough, plastic 
flowers are usually made from 
polymers, a form of chemical 
compound based in petroleum, so 
you can draw quite direct lines 
between plastic flowers and 
contemporary petroleum-based war 
culture. A nice irony, and relevant 
here, is the fact that many young 
people who took part in the anti-
war movements of the ’60s and 
’70s were called flower children 
because of their love of flowers 
both for personal adornment and as 
a symbol of peace. Those were the 
days before plastic flowers.

As a teacher, I am always looking 
for the pedagogical messages in 

Blossom Everlasting: A Meditation
David Smith 

things, people and world events. 
What can we learn, humanly 
speaking, from plastic Japanese 
cherry blossoms? In purely 
economic terms, businesses can 
save a lot of money using plastic 
flowers. They never need watering, 
pruning or culling, so the money 
and time saved can be put toward 
finding other ways of making a 
business more efficient and wealth 
bearing. Your business is secured 
into the future at least in this one 
small way, and you are momentarily 

freed from the fear of self-
annihilation, which the great analyst 
of human nature, Sigmund Freud, 
declared is the most basic human 
fear. 

So one lesson we might gain 
from meditating on plastic flowers 
could have something to do with 
our intrinsic fear of death and a 
consequent seduction into those 
technologies that can preserve life 
at all costs. Extrapolate this small 
specific example to a wider political 
and cultural vision, and we can see 
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some logic at work—in order to 
protect our national, tribal, ethnic 
existence, technologies are 
developed to ensure our survival 
above all others.

But then, what is the nature of 
the life that is preserved through a 
presumed possibility of life 
everlasting, of life without death? 
Boredom through endless rituals of 
repetition can be the only 
consequence; the endless need to 
keep reassuring oneself, one’s 
people or culture, that not only is 
this the best there is, this is all there 
is. It is a deadly form of living and it 
takes many forms, whether in vain 
attempts to keep educational 
practices chained to rituals of the 
past or in romantic theories of the 
environment that do not 
acknowledge the violent eruptions 
and destructions of the earth’s 
origins.

But back to our beautiful but fake 
Japanese cherry tree. In Japan, the 
annual blossoming of cherry trees is 
understood as a bittersweet 
moment, recognizing that the beauty 
of this momentary radiance will not 
last. So we could say that what is 
lost under technologically induced 
renditions of beauty like the fake 
cherry blossoms in front of the 
restaurant is the very condition of 
beauty itself, which paradoxically 
involves something we would rather 
not face, namely, the inevitability of 

its end. As the recently deceased 
South African writer Doris Lessing 
once put it: “Sooner or later we’re 
all ugly.” I italicized end, because 
the end of beauty signified in the 
dying of a once radiant blossom is 
not really the end; it is simply the 
necessary condition for its 
continued existence within life 
beyond our immediately conscious 
present life. This is the life of 
eternity, the life after death, the 
source of true and lasting joy, 
available even in this present 
moment if only we can learn to see 
it, gradually understand it and 
accept its fundamental requirement. 
In the words of the American poet 
Wallace Stevens (1990):

 Death is the mother of beauty; 
hence from her.

 Alone, shall come fulfillment to 
our dreams 

 And our desires.

This is not a swoon into 
morbidity but a simple, practical 
recognition that there is a deep and 
everlasting balance at work in the 
world in the organic relation 
between birth and death. We 
become aware of this as we confront 
the necessity of letting our children 
grow apart from us, as we notice the 
once vibrant skin on our arms 
losing its tensile strength and as we 
gradually accept that there are 
certain problems we cannot solve 
within the range of our current 

intelligence and maybe never will. 
The deeper point is that none of 
this is a problem if we can see it all 
within the range of a more universal 
wisdom. Then any mourning of a 
loss turns into a view of new 
possibilities embraceable within a 
deeper freedom, knowing better 
how this is the way of life and that 
we are part of something far more 
wonderful, indeed compelling, than 
we could ever previously have 
imagined.

Reference
Stevens, W. 1990. The Collected Poems 

of Wallace Stevens. NY: Vintage, 
p 76.

David Geoffrey Smith is a professor 
emeritus of the University of Alberta. 
His teaching and research continue in 
the areas of curriculum studies, 
globalization theory and religious 
education. A special interest is a 
graduate seminar he conducts called 
Wisdom Responses to Globalization. 
Collections of his published papers are 
available in Pedagon: Interdisciplinary 
Studies in the Human Sciences, 
Pedagogy and Culture (Peter Lang 
1999), Globalization and Postmodern 
Pedagogy (Beijing Educational Sciences 
Press 2003) and Trying to Teach in a 
Season of Great Untruth 
(SensePublishing 2006), and Teaching 
as the Practice of Wisdom (Bloomsbury 
2014). Born in China and raised in 
Africa, Smith characterizes his work as a 
hermeneutics of encounter at the 
interfaces of global culture.

. . . Articles . . .
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Professional Development 
Opportunities

B A C K  O N  T H E  T R A I L S …

Keynote Speakers:  
Kevin Van Tighem––author, conservationist, & nature interpreter)   
Dr. Lynette Shultz––Associate Professor & Co-Director for the Centre for 
Global Citizenship Education & Research at University of Alberta 
!
Educational Experiences: Field trips, Workshops, & Sessions

For more information contact: conference@geoec.org 
or visit our website <www.geoec.org> 

G L O B A L ,  E N V I R O N M E N TA L  &  O U T D O O R  E D U C AT I O N  C O U N C I L   
O F  A . T. A . C O N F E R E N C E   

M A Y  1  –  3 ,  2 0 1 5   
PA L I S A D E S  S T E WA R D S H I P  E D U C AT I O N A L  C E N T R E  J A S P E R  

N AT I O N A L  PA R K
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EARTH 
MATTERS™

A national conference 
about energy and 
environmental 
education —for a 
sustainable future. 

October 15–17, 2015  
Coast Hotel, Canmore

www.abcee.org/conference

Wade Davis
Explorer in Residence at National Geographic 

David Orr
Author of Hope is an Imperative and Ecological Literacy

Suzanne West
CEO of Imaginea Energy

Join us…because the Earth Matters
We’ll provide inspirational speakers, relevant workshops, and 
ample opportunities for you to advance your important work.

The first 100 registrants pay just $225 
 —which includes the meal package!

Questions?
conference@abcee.org



parlons-energie.caletstalkenergy.ca

. . . Professional Development Opportunities . . .
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. . . Professional Development Opportunities . . .

Do you know any high school 
students who want to change the 
world? Tell them about I-Week 
Youth Day 2015 to be held on 
January 29. 

I-Week Youth Day is a full day of 
interactive workshops and lectures 
from some of the world’s most 
fascinating humanitarians, 
development workers and social 
justice leaders. It is the perfect place 
to learn how to make a positive 
global impact in a smart way. 
Focusing on thoughtful and effective 
development work, Youth Day will 
challenge students’ perceptions of 

I-Week Youth Day 2015
helping the Third World and give 
them tools and connections to make 
significant change. 

Put on by the Alberta Council for 
Global Cooperation (ACGC) in 
coordination with the University of 
Alberta Global Education Program’s 
flagship event, International Week, 
I-Week Youth Day is the ideal 
introduction for Grades 9–12 
students to the amazing 
development work Albertans are 
doing.

We welcome both class-size 
registrations and single students 
interested in contributing to a 

better world. Teachers are welcome 
to register alongside their students 
though not required. Students are 
expected to arrange their own 
transportation to and from the 
U of A, though ACGC can help 
facilitate transportation for 
participants coming from longer 
distances. Early registration closes 
December 19, 2014, and regular 
registration closes January 19, 
2015. Youth who register early will 
have first session choices. 
Registration is free. Space is limited, 
so register early to guarantee a 
spot.



26 Connections, Vol 34, No 2, Fall 2014

Mission Statement 
To promote involvement in quality global, 
environmental and outdoor education 

Objectives 
• To provide a vehicle for Alberta teachers for 

professional development and communication in 
global, environmental and outdoor education 

• To study and make professional recommendations about 
global, environmental and outdoor education issues 

• To network with other provincial organizations that 
have similar concerns 

Membership 
• Regular member—Active and Associate members of the 

Alberta Teachers’ Association, as specified in ATA bylaws, 
are entitled to full privileges of council membership 
including the rights to vote and to hold office. 

• Student member—Student members of the ATA are 
entitled to all benefits and services of council 
membership except the right to hold office. 

• GEOEC members may also choose to belong to the 
Canadian Network for Environmental Education and 
Communication (EECOM) for an additional fee. 

• ATA members may sign up for a GEOEC 
membership through the ATA website as their choice 
of one free specialist council membership included 
in the ATA annual fee. 

• ATA members and subscribers may also sign up for 
a GEOEC membership and pay a fee determined by 
the GEOEC executive. From time to time the 
executive may decrease the fee to provide incentives 
for membership recruitment. 

Subscribers
• Persons who are not ATA members as specified 

by ATA bylaws receive all the benefits and services 

Global, Environmental & 
Outdoor Education Council 

of council membership except the rights to vote 
and hold office. Subscribers do have the right to 
serve as community liaisons on the council 
executive. 

Publications
• The GEOEC recognizes the wide range of interests 

among members and strives to foster the exchange 
of ideas and provide information and articles relating 
to the various components of the elementary and 
secondary curricula through the publication of 
Connections. 

• The GEOEC maintains a website in order to publish 
timely information and provide access to like-minded 
organizations and individuals. 

Annual Conference
• The annual conference features a blend of activities, 

indoors and outdoors, ranging from hands-on workshops 
to social gatherings. All grade levels are represented in 
sessions. The emphasis is on practical information and 
application. The annual general meeting of the GEOEC is 
held in conjunction with the conference.

Executive
• Members are elected to serve on the GEOEC 

executive.
• Contact the president or past president of the 

GEOEC through the ATA office if you are interested 
in seeking a position. 

• Elections take place at the annual general meeting 
during the annual conference. 

Workshops
• Various activities and workshops are organized by 

the GEOEC either as standalone events or in 
conjunction with other organizations.

Join now and become involved in the Global, Environmental & Outdoor Education Council
Name  __________________________________________Alberta Teaching Certificate No  ____________________
Address  ________________________________________Postal Code  _____________________________________
School or Employer  ______________________________Grade Level/Specialty  _____________________________
___ New Membership ___ Renewal of Membership
___ $25.00 Regular Membership
___ $12.50 Student Membership
___ $30.00 Subscription
___ $10.00 EECOM Membership (in addition to GEOEC membership)
Make cheque payable to the Alberta Teachers’ Association and mail it with the application to the Association at 
11010 142 Street NW, Edmonton AB  T5N 2R1.
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Permission for Use of 
Photographs or Student Work

The Alberta Teachers’ Association (ATA) requests the permission of parents/guardians for 
the reproduction of photographs depicting their children and/or the reproduction of work 
assignments completed by their children. The photograph/work will be reproduced in the 
Global, Environmental & Outdoor Education Council (GEOEC) newsletter, Connections, 
and is intended for teacher professional development.

Name of student 

I,  (printed name of parent/guardian 
of student), agree to the use of this photograph/work for the purpose stated above.

Signature 

Relationship to student 

Address 

  Postal code 

We have recently begun posting archived issues of Connections on the GEOEC website 
(www.geoec.org/newsletter). Are you willing to have your child’s written work posted on the 
Internet as well?

❏ Yes, I agree to have my child’s written work posted on the GEOEC website.

❏ Yes, I agree to have my child’s written work posted on the GEOEC website, 
     using a first name only.

❏ No, I do not want my child’s written work posted on the GEOEC website.

Please fax or mail forms to

Supervising Editor
The Alberta Teachers’ Association
11010 142 Street NW
Edmonton T5N 2R1
Phone 780-447-9491
Fax 780-455-6481
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Diversity • Equity • Human Rights Diversity • Equity • Human Rights

We are there for you!

PD-80-14 indd gr4

www.teachers.ab.ca

Diversity • Equity • Human Rights Diversity • Equity • Human RightsSpecialist councils’ role in promoting diversity, equity and human rightsAlberta’s rapidly changing demographics are creating an exciting cultural diversity that is 

reflected in the province’s urban and rural classrooms. The new landscape of the school 

provides an ideal context in which to teach students that strength lies in diversity. The 

challenge that teachers face is to capitalize on the energy of today’s intercultural classroom 

mix to lay the groundwork for all students to succeed. To support teachers in their critical 

roles as leaders in inclusive education, in 2000 the Alberta Teachers’ Association 

established the Diversity, Equity and Human Rights Committee (DEHRC).
DEHRC aims to assist educators in their legal, professional and ethical responsibilities to 

protect all students and to maintain safe, caring and inclusive learning environments. Topics 

of focus for DEHRC include intercultural education, inclusive learning communities, gender 

equity, UNESCO Associated Schools Project Network, sexual orientation and gender 

variance.
Here are some activities the DEHR committee undertakes:•	 Studying, advising and making recommendations on policies that reflect respect for 

diversity, equity and human rights•	 Offering annual Inclusive Learning Communities Grants (up to $2,000) to support 

activities that support inclusion•	 Producing Just in Time, an electronic newsletter that can be found at www.teachers 

.ab.ca; Teaching in Alberta; Diversity, Equity and Human Rights.
•	 Providing and creating print and web-based teacher resources
•	 Creating a list of presenters on DEHR topics•	 Supporting the Association instructor workshops on diversity

Specialist councils are uniquely situated to learn about diversity issues directly from teachers 

in the field who see how diversity issues play out in subject areas. Specialist council 

members are encouraged to share the challenges they may be facing in terms of diversity in 

their own classrooms and to incorporate these discussions into specialist council activities, 

publications and conferences. Diversity, equity and human rights affect the work of all members. What are you doing to 

make a difference?
Further information about the work of the DEHR committee can be found on the 

Association’s website at www.teachers.ab.ca under Teaching in Alberta, Diversity, Equity 

and Human Rights.
Alternatively, contact Andrea Berg, executive staff officer, Professional Development, at 

andrea.berg@ata.ab.ca for more information.
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